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Context
Education in today’s world extends far beyond the mere transmission of knowledge; it serves as a driver of social mobility, economic growth and the 

development of responsible global citizenship. In an increasingly interconnected and digitalized society, education systems are expected to equip 

individuals not only with professional competencies but also with practical skills through vocational training, fostering employability, intercultural 

awareness, and adaptability. Digital literacy, online platforms, AI tools, and open-access scientific resources are transforming how knowledge and skills 

are accessed and shared. Universities, research institutions, and vocational training centres play a central role in fostering innovation and generating 

solutions to global challenges such as climate change, inequality, and public health crises. Moreover, education is widely recognized as a tool for 

sustainable peace, as inclusive and high-quality learning helps build more resilient societies. 

At the same time, global migration has reshaped education systems worldwide. Diaspora and migrant communities contribute through, inter alia, 

sharing expertise, reforming curricula, fostering international partnerships and funding schooling. Highly skilled migrants — including what is often 

referred to as the scientific diaspora — frequently pioneer transnational learning models and initiate online laboratories, mentorship networks, and peer-

to-peer teaching across borders. In fragile and conflict-affected contexts, these mechanisms can help sustain access to education where institutions 

have weakened or collapsed, turning disruption into an opportunity for transformation. Realizing this potential, however, requires sustained support 

from international partners and institutional policy frameworks that enable diaspora engagement in education. 

Seeking to maximise the potential of diaspora-enabled collaboration in education, the EU Global Diaspora Facility has designed, implemented, and tested 

innovative models of engagement, demonstrating the tangible impact of diaspora-led initiatives in the higher education sector. In this dossier, we reflect 

on lessons learned from EUDiF interventions and research, sharing practical inspiring approaches for future policymaking and programming.  The analysis 

draws on projects in Ethiopia, Moldova, the Philippines, Guatemala, and Mexico, complemented by research on Ukraine, Afghanistan and Syria and focuses 

on human capital contributions from diaspora, rather than financial, with the exception of brief references in the section on peace-oriented education.

Context



Social Inclusion 
and Identity

Learning 
by doing 04

While diaspora communities often demonstrate strong motivation and commitment to contribute to education and vocational training across borders, 

their engagement can be constrained by structural and socio-political barriers, such as: 

	� Limited funding and public investment in education and research constrain joint projects and long-term academic partnerships.

	� Institutional scepticism, where diaspora actors may be viewed as external to local systems and perceived as disconnected from local realities, 

or as competitors for influence and resources.

	� Inadequate infrastructure and modern laboratory facilities reduce opportunities for international research collaborations and sustained 

engagement.

	� Administrative and mobility barriers, including complex procedures, unclear collaboration frameworks, visa restrictions, and limited travel 

funding hinder regular exchange.

	� Safety risks and political constraints in conflict-affected areas limit direct engagement and access to education facilities.

	� Brain-drain concerns - migration of skilled individuals can weaken local capacity if knowledge-sharing or return mechanisms are lacking.

	� Lack of effective diaspora identification and mapping limits countries’ ability to strategically leverage global expertise and networks.

Scientific diaspora

Highly skilled nationals who live abroad and are engaged in scientific research, education, and technological development, maintaining a potential 
or actual connection with their country of origin.
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Opportunities
Diaspora networks and professionals have significant potential to enhance education and vocational training by facilitating the circulation of ideas and 

promoting lifelong learning for all. To support these efforts, stronger international cooperation, sustained investment and programming, recognition 

of brain circulation and targeted profiling are essential. 

The EU supports brain circulation through various programs that encourage mobility and cross-border knowledge exchange, including with scientific 

diaspora. For instance, the European Commission promotes researcher mobility and science diplomacy through its Horizon Europe.  Programs such as 

the Marie Skłodowska-Curie Actions (MSCA), have supported over 150,000 researchers across borders in the last 30 years, while also encouraging skills 

exchange and diaspora science networks through EURAXESS. Dedicated initiatives like MSCA4Ukraine specifically support researchers displaced by 

conflict, helping them continue their work and access training. 

Homing in on diaspora collaboration in education, the EU Global Diaspora Facility has implemented several innovative models of engagement in 

education which have had tangible impact, as highlighted in this piece. Drawing on on EUDiF capacity development projects between 2019 and 2026, this 

paper explores how diaspora educators and scientists have contributed across five different countries and the factors behind their success. In Ethiopia 

and the Philippines, diaspora experts helped design innovative curricula, while in Moldova they profiled researchers and piloted structured mechanisms 

for engagement in higher education.  In Guatemala and Mexico, they acted as brokers, enhancing research and fostering more collaborative science. In 

the same period, we have also observed how diaspora professionals also act decisively in crisis when motivated by a strong sense of responsibility. In 

such challenging settings they are often at the heart of transformative education initiatives, as observed in Ukraine, Afghanistan, and Syria.

These examples demonstrate the great and varied opportunity diaspora represent for the education sector in countries of heritage, an opportunity 

which is mirrored for the countries of residence, although this dimension is less studied and not the focus of the paper.

https://marie-sklodowska-curie-actions.ec.europa.eu/
https://euraxess.ec.europa.eu/worldwide/north-america/7-steps-establishing-sustainable-scientific-diaspora-network
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Financial capital 

While this publication primarily focuses on the human capital contributions of diaspora communities, it is important to acknowledge the substantial 
impact diaspora financial capital has on education worldwide. Diasporas mobilize financial resources that directly support learning, schooling, and 
educational infrastructure. They do so in a variety of manners, ranging from remittances to charitable initiatives. 

Key areas include:

	� Remittances for household education costs - funds sent by relatives abroad to cover tuition fees, school supplies, and other 
educational expenses, enabling access to schooling that might otherwise be unaffordable. According to a study of 122 countries 
between 1990-2015, a 10% increase in per capita remittances results in increases in enrolment at each level: 3.5% rise in pre-
primary, 0.7% in secondary enrolment and 1.1% in tertiary. 

	� Funding schools and educational programs - diaspora organizations frequently establish scholarships, sponsor schools, and 
support teacher training programs. Examples include Nigerian diaspora associations funding STEM initiatives in local schools.

	� Investing in educational infrastructure - support extends to classrooms, libraries, and digital learning centres. The Ethiopian 
diaspora, for example, has funded schools and community centres in underserved areas. In the EUDiF project referenced below, 
they contributed directly as fundraisers for internet access, laptops, and infrastructure upgrades.

	� Supporting socially inclusive education - in post-conflict contexts, diaspora resources have been vital in promoting education 
initiatives that foster reconciliation and community cohesion, such as funding programs that integrate displaced youth or 
marginalized groups, as examples from Ethiopia and Afghanistan show.

For more, start with UNICEF’s Office of Strategy and Evidence’s explainer on remittances and children.

https://www.sciencedirect.com/science/article/pii/S0264999318302542
https://www.sciencedirect.com/science/article/pii/S0264999318302542
https://www.unicef.org/innocenti/remittances-children
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Diaspora roles in education and vocational training
Through EUDiF’s research and operational work we have observed seven roles diaspora often play in human capital transfer in higher education and 

vocational training, though more may exist. The first four roles are transversal across levels and fields of education with the first two also appearing in 

other sectors of diaspora engagement, such as investment, trade, climate action. More specific roles have been included in sub-topics of science and 

peace given their specificities and the high impact potential. 

	� Knowledge brokers 
•	 Thanks to their “outside-insider” perspective diaspora can bring cutting-edge solutions; they can connect local institutions, educators and 

students with external knowledge, networks and resources, facilitating the flow of [scientific] knowledge and increasing access to funding 

opportunities and partnerships. 

Page 15 

	� Mentors
•	 Diaspora professionals can serve as connecters, expanding research networks, offering training to early-career researchers and youth, 

supervising students, and strengthening local scientific skills 

E.g. The Syrian Youth Empowerment (SYE) Initiative, supports students affected by the conflict through diaspora mentorship and 

scholarships for international universities. Since 2015 the program invested more than 40 mln. EUR in scholarships 

	� Curriculum reformers  	
•	 Drawing on their international experience, they design and upgrade curricula to make learning more relevant, interactive, inclusive and 

aligned with global standards

Page 17 
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	� Trainers for educator excellence	
•	 Diaspora can provide vocational training to enhance the skills of teachers, administrators, and educators, introducing modern pedagogical 

methods, digital tools and proper infrastructure to enhance the quality of education and its competitiveness.  

Page 19

	� Open science champions 
•	 Diaspora networks and members can make science more accessible by promoting open data, preprints, collaborative platforms, and youth-

led labs that highlight the impact of citizen science 

E.g. AfricArXiv was established in 2018, with support from diaspora members, as a community led open-access preprint repository for 

African research, making findings accessible to a global audience and advancing research, open science, and innovation.

	� Science diplomats 
•	 The diaspora can advance national scientific interests abroad, contribute expert input to foreign policy (in countries of origin and countries 

of residence), and support science-informed dialogue to promote international research collaboration. 

E.g. The Ukrainian Science Diaspora Initiative, created following the invasion of Ukraine by Russia, aims to capitalise on how global 

expertise supports Ukrainian scientific communities during the war, highlighting opportunities for reconstruction, scientific diplomacy, 

and collaboration with international research and business institutions.

	� Agents for peace-oriented education 	
•	 Rooted in a strong sense of responsibility toward their home communities, displaced diaspora can be highly motivated to transform 

education in fragile and conflict-affected settings, by developing programs that promote peace, critical thinking, foster resilience, and help 

reshape conflict dynamics 

Page 21
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Diaspora roles in education and vocational training in action
Engaging Guatemalan Scientific and Professional Diaspora

In partnership with the National Secretariat of Science and Technology SENACYT and the Academy of Science 

Summary 	
EUDiF helped strengthen inter-institutional collaboration capacities for engaging and integrating the Guatemalan Scientific and Professional Diaspora 

(GSPD) into national development strategies by improving coordination, policy formulation, and digital engagement mechanisms. The project brought 

together key public institutions, academic actors, and diaspora networks around a shared agenda. The project increased the visibility of the GSPD 

within national institutions, opened spaces for diaspora members to voice their perspectives and priorities, and fostered stronger connections among 

stakeholders who had not previously worked closely together. It also advanced practical foundations for longer-term engagement, including clearer 

institutional coordination, initial policy recommendations, and a shared vision for digital tools and international cooperation to support sustained 

collaboration with the GSPD.

Strands of work 
1.	 Consultations with public institutions and drafting a policy brief

2.	 Workshops for public and academic institutions

3.	 Digital platform conceptualisation

4.	 Peer exchange with the Academy of Science of Costa Rica

5.	 Focus groups with diaspora communities 

Role played
Knowledge brokers           Page 15
Science diplomats

Read more about

Guatemala

GU
AT
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Facts & figures

Remittances

Remittances as a share of GDP: 19.58%
Remittances inflow (USD million): 19,980

Top countries of destination 

United States of America
Mexico
Belize
Canada
El Salvador

% of emigrants in 
total population

% of which
in the EU

8% 0.3%
1,460,232 3,704

56.9%

43.1%

41.3%

58.7%

1,298,936 
81,012 
29,643 
18,187 
9,157 

Diaspora engagement mapping
GUATEMALA

12

1 Recognizes dual membership selectively and has dual-citizenship agreements with other Central American countries. https://www.
acnur.org/fileadmin/Documentos/BDL/2001/0135.pdf
2 In presidential elections only. http://www.tse.org.gt/images/Acuerdos2016/274-2016.pdf

Political rights

Dual citizenship1
Right to vote in national elections 
for citizens residing abroad

Voting from abroad:
At embassies

Emigration

Data disclaimer

As diaspora definitions vary widely, we have chosen 
to use comparable data on emigration as a proxy. 
This does not include all who consider themselves 
diaspora and is not necessarily aligned with 
national definitions of diaspora. Emigration data 
comes from UNDESA (2024) and remittances from 
the World Bank (2023).

Overview

1 2 3 4 5

CAPACITY DEVELOPMENT LAB

Project design

Main partner

Associate partner

Duration

Sustainable
Development Goals

National Secretariat of Science and Technology of Guatemala (SENACYT) is the national
authority for science, technology, and innovation, responsible for policy formulation,
coordination, and implementation in these areas. The institution plays a pivotal role in
fostering research and development, establishing partnerships, and promoting
international collaboration to enhance Guatemala’s scientific and technological
capabilities.

MAIN FEATURES

Engaging the Guatemalan Scientific and Professional Diaspora

Activity 2

Consultations to public
institutions and policy

brief drafting

Workshops for
public and academic

institutions

Digital platform
conceptualisation

Peer exchange with
the Academy of

Science of Costa Rica

Focus groups with
diaspora communities

Activity 1 Activity 3 Activity 4 Activity 5

Programme of activities

This is a Capacity Development Lab (CDL) project of the EU Global Diaspora Facility. The CDL is open to public institutions
from the EU’s partner countries seeking support for projects which leverage diaspora engagement for development,
through institutional capacity development and/or transferring sector-specific expertise from the diaspora.

The Academy of Medical, Physical and Natural Sciences of Guatemala is an independent
institution dedicated to the promotion of scientific research and knowledge exchange. It
serves as a platform for interdisciplinary collaboration among scientists and academic
institutions in Guatemala and abroad.

12 months

Context & needs

The Guatemalan Scientific and Professional Diaspora (GSPD) holds great potential to contribute to national development
through knowledge sharing and international collaboration. While there are growing efforts to engage with these
communities there remains a need for greater coordination and long-term strategies. This project builds on existing initiatives
to strengthen institutional frameworks, improve inter-institutional alignment, and support the creation of sustainable
engagement mechanisms with the diaspora, helping translate their expertise into tangible national development outcomes.

General objective To strengthen institutional capacities for engaging and integrating the GSPD into national development strategies by
improving coordination, policy formulation, and digital engagement mechanisms.

Specific objectives

Develop a structured mechanism for mapping and engaging the GSPD.
Enhance inter-institutional collaboration between public institutions, academia, and diaspora networks.
Conceptualise the development of a digital platform for effective diaspora engagement.
Establish peer-learning mechanisms with international partners to exchange best practices on diaspora engagement.

Target groups
GSPD members in Europe and the United States
Public institutions involved in science, technology, and innovation policy
National university, private universities, research institutions, and scientific networks

The project

https://www.senacyt.gob.gt/index.php
https://acaciencias.org.gt/
https://diasporafordevelopment.eu/wp-content/uploads/2020/07/CF_Guatemala-v.2.pdf
https://diasporafordevelopment.eu/cpt_actions/engaging-guatemalan-scientific-and-professional-diaspora/
https://diasporafordevelopment.eu/library/guatemala/
https://diasporafordevelopment.eu/library/info-sheet-cdl-guatemala/
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Piloting diaspora mobilisation schemes in education and research in Moldova

In partnership with the Bureau for Relations with Diaspora (BRD) and the Ministry of Education and Research (MER)

Summary 
EUDiF supported the Diaspora Bureau and the Ministry to design and pilot a diaspora knowledge-transfer scheme for the higher education and 

research sectors. This included mapping and profiling the highly skilled diaspora in the EU and providing practical guidelines for establishing a diaspora 

human-capital program in higher education. The project led to the creation of a dedicated Diaspora co-working hub, whose value lies in moving beyond 

sporadic engagement by establishing a structured, deployable pool of diaspora expertise. The model is state-owned, replicable and adaptable to other 

development sectors.

Strands of work
1.	 Assessment of sectoral needs for diaspora expertise and analysis of best practices for inspiration

2.	 Development of a roadmap for scoping a human capital transfer scheme in higher education

3.	 Focus groups with national stakeholders and diaspora in the EU 

4.	 Creation and piloting the Diaspora Co-Working hub in higher education 

5.	 Lessons learnt from the pilot experience 

Roles played
Knowledge brokers           Page 15

Read more about

M
OL

DO
VA

1 2 3 4 5  

1 The definition of Diaspora is taken from the Chapter II paragraph 7 “J” of the Government Decision No. 657 of November 6, 2009 “On 
approval of the Regulation on Organization and Functioning of the State Chancellery, its Structure and Employees. Government Decision 
No. 657 of November 6, 2009. “On approval of the Regulation on Organization and Functioning of the State Chancellery, its Structure 
and Employees. Available at http://lex.justice.md/viewdoc.php?action=view&view=doc&id=332599&lang=2 . The same quote used by 
National Strategy “Diaspora-2025, page 83
2 The Chapter IV of the Law on Citizenship of Moldova operates with a term Multiple citizenship, Law on Citizenship of Republic of Moldo-
va No. 1024 dated June 2, 2000. Available at  http://lex.justice.md/viewdoc.php?action=view&view=doc&id=311522&lang=2
3 Art 29 of the Electoral Code of Republic of Moldova regulates the specifics of formation and functioning of foreign polling stations 
and foreign polling stations’ offices; Art 2(3) states principles of national election, https://promolex.md/12871-opinia-promo-lex-asu-
pra-proiectului-de-lege-pentru-modificarea-si-completarea-unor-acte-legislative-drepturile-speciale-ale-alegatorilor-din-diaspora-nr-
217-din-26-06-2018/?lang=ro
4 https://www.un.org/en/development/desa/population/migration/data/estimates2/data/UN_MigrantStockByOriginAndDestination_2019.
xlsx
5 https://population.un.org/wpp/Download/Files/1_Indicators%20(Standard)/EXCEL_FILES/1_Population/WPP2019_POP_F01_1_TOTAL_
POPULATION_BOTH_SEXES.xlsx

Facts & figures

Remittances

Remittances as a share of GDP: 12.17%
Remittances inflow (USD million): 2,012 

Top countries of destination 

Italy
Russian Federation  
Ukraine 
Romania 
France

Political rights

Dual citizenship2 Right to vote in national elections 
for citizens residing abroad3

Voting from abroad:
At embassies/consulates

% of emigrants in 
total population5

% of which
in the EU

28% 54.9%
864,257 474,525

44.5%

55.5%

42%

58%

218,594 
166,187 
154,284 
80,610 
54,287 

Diaspora engagement mapping
MOLDOVA

Terminology: The Moldovan national legal framework operates with the term diaspora. The 
National Strategy Diaspora-2025 defines the term Diaspora as “citizens of the Republic of Moldova, 
temporarily or permanently residing outside the country, persons originating from the Republic of 
Moldova and their descendants, as well as the communities formed by them.”1  

Emigration4

Data disclaimer

As diaspora definitions vary widely, we have chosen 
to use comparable data on emigration as a proxy. 
This does not include all who consider themselves 
diaspora and is not necessarily aligned with 
national definitions of diaspora. Emigration data 
comes from UNDESA (2024) and remittances from 
the World Bank (2023).

Piloting diaspora mobilisation schemes in the 
education and research sectors in Moldova

ACTION BASICS

Beneficiary 
institution

The Bureau for Relations with Diaspora (BRD) is a directorate of the Moldovan State
Chancellery which coordinates state policies in the field of diaspora engagement. Created in
2012, its mandate includes: drafting and developing the strategic and operational
framework for the area of diaspora, migration, and development; ensuring diaspora’s rights
and building trust; mobilising, harnessing, and recognising the diaspora’s human potential;
and engaging diaspora directly and indirectly in the sustainable economic development of
Moldova.

Diaspora 
professionals

Three Moldovan diaspora professionals will be recruited:
• Dr. Dorina Baltag has 12+ years of professional experience accumulated at universities in the Netherlands

and United Kingdom. Currently she is a visiting researcher at the Institute for Diplomacy & International
Governance (Loughborough University-London). In the last 10 years Dorina has been an active diaspora
member as founder and CEO of Noroc Olanda (Moldovan diaspora Foundation).

• Mariana Plămădeală holds an MSc in Quality Management Systems and 7+ years of professional experience
gained in France and the United Kingdom. Since 2012, she leads diaspora activities on integration of
Romanian speaking migrants and in 2019, she founded the R.U.D.A NGO in the UK.

• Olga Bostan is a junior researcher in the field of migration, currently advancing her expertise in
anthropology at Leipzig University in Germany. Besides her activity as junior lecturer at Maastricht
University, Olga accumulated 5+ years of experience as Research and Development Officer at Noroc Olanda
Foundation in the Netherlands.

Duration 12 months

Sustainable 
Development 

Goals

MAIN FEATURES

Context & needs

Experiencing high levels of emigration and brain drain, Moldova has made it a strategic priority to utilise the
human potential of its diaspora in decision-making and developmental processes. One of the conclusions derived
from the 2021 Moldovan Diaspora Congress is the need to collaborate with diaspora professionals on ongoing
sectoral reforms through developing a co-working hub and knowledge exchange programmes.

Despite limited capacities and funding for extensive research and skills auditing, the government strives to
further develop communication channels with the diaspora and to learn more about its potential for
development.

The BRD requested assistance from EUDiF and diaspora’s expertise in establishing a thematic network of
diaspora members working in education and research that could later on be replicated in other sectors. This
Action will set the ground and capacitate the BRD, as a liaison agency, to conceptualise, prepare, and pilot a
diaspora skills transfer scheme on a smaller scale - with a specific target group (academic diaspora) in a targeted
sector (education and research).

Objectives

General objective
The Action aims to enhance the capacities of the BRD in piloting a diaspora knowledge transfer scheme for
education and research.

Specific objectives
• Support the mapping of sectoral needs and opportunities in terms of Moldovan academic diaspora expertise.
• Provide practical guidelines to BRD and Moldovan stakeholders in setting up a diaspora skills transfer scheme 

in the targeted sector.
• Build and pilot co-working hubs of diaspora professionals to uphold country reforms in education and 

research.

Diaspora Professionals 4 Development

Implemented by ICMPDFunded by the European Union

The projectMoldova

https://brd.gov.md/
https://mecc.gov.md/en/
https://diasporafordevelopment.eu/wp-content/uploads/2020/07/CF_Moldova-v.3.pdf
https://diasporafordevelopment.eu/cpt_actions/piloting-diaspora-mobilisation-schemes-in-the-education-research-sectors-in-moldova/
https://diasporafordevelopment.eu/library/moldova/
https://diasporafordevelopment.eu/library/dp4d-info-sheet-brd/
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Knowledge transfer on environmental sustainability and climate adaptation from the Filipino diaspora

In partnership with Palawan Council for Sustainable Development Staff (PCSDS) and Palawan State University (PSU)

Summary 
With the support of three diaspora experts, EUDiF equipped local stakeholders with the tools and skills to strengthen their knowledge of environmental 

sustainability and climate adaptation to advance Palawan’s sustainable development agenda. This initiative provided PCSDS and PSU with a tailored 

higher education curriculum alongside training of trainers (teachers) on curriculum delivery and training for local government units securing climate 

adaptation funding and support for environmental initiatives.

Strands of work
1.	 Development and ToT for the Curriculum on Education for Sustainable Development (ESD).

2.	 Training on climate adaptation financing

3.	 Training on project cycle management for environment initiatives 

Roles played
Trainers for educator excellence           Page 19
Curriculum reformers
Knowledge brokers 

Read more about

PH
IL

IP
PI

N
ES

1 https://cfo.gov.ph/wp-content/uploads/Legal_Mandate/35.-R.A.-No.-9225_Making-the-Citizenship-of-Philippine-Citizens-Who-Ac-
quire-Foreign-Citizenship-Permanent.pdf
2 https://cfo.gov.ph/wp-content/uploads/Legal_Mandate/RA-9189-Overseas-Absentee-Voting-of-2003.pdf
3 https://info-ov.comelec.gov.ph/faqs#general_questions
4 https://laborlaw.ph/overseas-filipino-workers-ofws/

Facts & figures

Remittances

Remittances as a share of GDP: 8.94%

Remittances inflow (USD billion):  39,096 

Top countries of destination 

United States of America    
Canada   
Saudi Arabia   
United Arab Emirates    
Australia   

Terminology: The government refers to the diaspora as Pilipino sa Ibayong Dagat to refer to overseas 
Filipinos or people of Filipino ancestry living abroad. The term directly translates to overseas Filipinos. 
In addition, the term Overseas Filipino Worker (OFW) is widely used, specifically referring to Filipino 
migrant workers employed abroad.4

% of emigrants in 
total population

% of which
in the EU

6% 5.4%
 6,988,383  378,782

43%

57%

33%

67%

Diaspora engagement mapping
PHILIPPINES

Political rights

Dual citizenship1 Right to vote in national elections 
for citizens residing abroad2

Voting from abroad:
At embassies / consulates / online3

2,263,697
835,779 
755,432 
528,527 
356,833 

Emigration

Data disclaimer

As diaspora definitions vary widely, we have chosen 
to use comparable data on emigration as a proxy. 
This does not include all who consider themselves 
diaspora and is not necessarily aligned with 
national definitions of diaspora. Emigration data 
comes from UNDESA (2024) and remittances from 
the World Bank (2023).

The Palawan Council for Sustainable Development Staff (PCSDS) was established in
1992 by the Philippine Republic Act 7611. Directly under the Office of the President, the
Council is mandated with the governance, implementation and policy direction of the
Strategic Environmental Plan (SEP) for Palawan. The SEP is the State’s fundamental
policy to protect, develop and conserve natural resources located in the islands of
Palawan. This comprehensive framework serves to guide the public and private sectors
in conservation and development planning and policy formulation and in regulating the
entry of development projects, activities, and programs in Palawan.

Two Filipino diaspora professionals based in Germany will be recruited for this action:
• Dr Denise Margaret Matias is a specialist in education for sustainable development. She is currently a

Professor at the Eberswalde University for Sustainable Development in Germany and is working at the
Biosphere Reserves Institute. She is also a research fellow at the Intergovernmental Science-Policy
Platform on Biodiversity and Ecosystem Services.

• Julie Amoroso-Garbin is an Associate Programme Officer at the United Nations Framework Convention
on Climate Change Secretariat. Based in Bonn, Germany, she specialises in national climate change
adaptation planning and has profound experience in developing proposals for climate funding.

10 months

Composed of around 7,640 islands, the Philippines is one of the world’s 17 mega-biodiverse countries.
However, it faces various threats such as overpopulation, resource mismanagement and catastrophic
natural calamities which highlight its ecological vulnerability and calls for increased climate resiliency
efforts. One of its three biosphere reserves, protected ecological model sites for testing conservation and
sustainability approaches, is located in the province of Palawan. It is home to diverse terrestrial and
freshwater ecosystems, many endemic species, and two designated world heritage sites.

To support Palawan in delivering the SEP, the PCSDS seeks technical assistance in the areas of education and
climate finance. Firstly, PCSDS aims to modernise higher education curricula on Education for Sustainable
Development (ESD) in Palawan as, currently, university curricula in the province have not yet integrated an
interdisciplinary ESD approach, one that is strongly recommended by both UNESCO and the Philippine
Commission on Higher Education. In parallel, PCSDS aims at better tapping into funding available for climate
adaptation. The staff of PCSDS and local government units (LGUs) of Palawan have limited know-how in
accessing local and foreign climate grants. Enhancing their capacities in this area can lead to implementing
adaptation projects tailored to the specific needs and priorities of their communities. With a long history of
emigration, including significant highly-skilled migration outflows, this action will tap into the Filipino
diaspora’s human capital to meet local development needs.

The action aims to leverage diaspora expertise to advance the agenda for sustainable development in
Palawan by equipping local stakeholders with the tools and skills to enhance their knowledge on solutions
for environmental sustainability and climate adaptation.

• Equip the PCSDS and the Palawan State University (PSU) with a novel and tailored higher education 
curriculum on Education for Sustainable Development (ESD).

• Better position PCSDS and Local government units (LGUs) to receive funding in the area of climate 
adaptation by strengthening their fundraising capacities.

Implemented by ICMPDFunded by the European Union

The projectthe Philippines

https://pcsd.gov.ph/
https://diasporafordevelopment.eu/library/philippines/
https://diasporafordevelopment.eu/library/dp4d-info-sheet-pcsds-philippines/
https://diasporafordevelopment.eu/wp-content/uploads/2020/11/CF_Philippines-v.4.pdf
https://diasporafordevelopment.eu/cpt_actions/knowledge-transfer-on-environmental-sustainability-and-climate-adaptation-from-the-filipino-diaspora/
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Transferring knowledge on climate change and circular economy from the Mexican diaspora 

In partnership with the British chapter of the Mexican Talent Network – Red Global MX (RGMX-UK)

Summary 
EUDiF partnered with RGMX-UK to leverage knowledge transfer for climate action in Mexico. The project aimed to establish a structured scheme 

facilitating the exchange and generation of expertise between scientific diaspora members and Mexico. The scheme was piloted in climate change and 

circular economy education, notably through the co-creation of a Toolkit for citizen climate action.

Strands of work
1.	 Strengthening RGMX-UK’s member database through a needs assessment, development of an expansion methodology, and training for its 

implementation.

2.	 Organizing co-creation workshops with RGMX-UK members, Mexican diaspora academics, and local CSOs to translate knowledge into 

sustainable development outputs. 

3.	 Developing a citizen climate action and circular economy toolkit through collaborative design.

Roles played
Knowledge brokers           Page 15
Mentors

Read more about
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1 Programa Paisano and Centro de Información y Asistencia a Mexicanos en Estados Unidos.
2 “Constitución Política de los Estados Unidos Mexicanos”, 1917;  “Ley de Nacionalidad”, 1998.
3 “Ley General de Instituciones y Procedimientos Electorales”, 2014. Article 329 provides that Mexicans abroad exercise their right to vote 
to elect both President and Senators. However, in the case of state and municipal elections, the right to vote will depend on state constitu-
tion or the Federal District Government’s Statute. For further information about voting of Mexicans abroad, see “Voto de las Mexicanaas y 
los Mexicanos Residentes en el Extranjero. Estrategia Integral de Promoción 2019-2021” (Vote of Mexicans Living Abroad. Comprehensive 
Strategy for Promotion 2019-2021) and “Voto de los Mexicanos Residentes en el Extranjero” (Vote of Mexicans Living Abroad). All accessed 
August 2020.
4 as provided by the General Council of the National Electoral Institute (in Spanish “Instituto Nacional Electoral (INE)”). Articles 341-344 
of the Ley General de Instituciones y Procedimientos Electorales. Specific procedures on voting of Mexicans abroad are included here. 
Accessed August 2020.
5 Personal delivery of the ballot in the modules installed in embassies or consulates and by electronic mail will be possible in 2021. “Voting 
of Mexicans Abroad.” How to vote abroad.

Facts & figures

Remittances

Remittances as a share of GDP: 3.7%

Remittances inflow (USD million): 66,237

Top countries of destination 

United States of America  
Canada 
Spain 
Guatemala 
Bolivia (Plurinational State of) 

% of emigrants in 
total population

% of which
in the EU

9% 0.9%
11,596,529 101,540

51.1%

48.9%

40.6%

59.4%

11,279,561  
103,620  
77,724  
20,758 
11,841  

Diaspora engagement mapping
MEXICO

Political rights

Dual citizenship2 Right to vote in national elections 
for citizens residing abroad3

Voting from abroad:4,5

By post or electronic vote

Terminology: In many official documents and press releases, the government refers to the diaspora 
as “paisanos”, “connacionales” and “mexicanos en el exterior”.1

Emigration

Data disclaimer

As diaspora definitions vary widely, we have chosen 
to use comparable data on emigration as a proxy. 
This does not include all who consider themselves 
diaspora and is not necessarily aligned with 
national definitions of diaspora. Emigration data 
comes from UNDESA (2024) and remittances from 
the World Bank (2023).

is a diaspora organisation
founded in the United Kingdom in 2010 by diaspora with close links to
academia. RGMX-UK is a national chapter of Red Global MX, a network
founded in 2005 by the government-led Institute of Mexicans Abroad
(IME) with the intention of connecting and engaging with highly
qualified members from the Mexican diaspora.

12 months

The main objectives of RGMX-UK have been to inspire and facilitate the creation of networks, partnerships
and empowerment processes among their members and other stakeholders, to amplify the contribution of
highly qualified diaspora professionals to Mexico's development from abroad, fostering knowledge transfer,
entrepreneurship and strengthening the Mexican diaspora community.

In line with its global priorities, RGMX-UK wants to continue contributing to the SDGs by engaging the
academic diaspora in concrete actions for Mexico's development. To do so, they require capacity
development to systemise diaspora knowledge transfer to bolster the development work of civil society
organisations in Mexico. RGMX-UK has decided to pilot a system to do so in relation to SDG 13.3 (Improve
education, awareness-raising and human and institutional capacity on climate change mitigation, adaptation,
impact reduction and early warning). Mexico has made education around climate crisis a priority issue,
recognising its global responsibility to act, especially being one of the most biodiverse countries in the world.
As a megadiverse country, it can benefit from evidence and knowledge to enhance its education initiatives
and inform further action.

This action will create a pilot scheme to test how to complement government efforts via knowledge transfer
from the diaspora and academia. In order to achieve a greater reach and impact, RGMX-UK seeks to
strengthen interactions of the Red Global MX network system and to systematise and expand its
membership base.

Create a structured scheme of knowledge generation and transfer between academic diaspora and Mexico
and pilot it in climate change and circular economy education.

• Map Mexican academia working on climate change (initially in the UK and eventually in Europe)
• Strengthen RGMX-UK's network at the global level and promote its work
• Co-design a toolkit for citizen climate change and circular economy education among RGMX-UK,

CSOs and diaspora experts
• Generate guidance to replicate and scale up academic diaspora knowledge transfer in other

development sectors

The projectMexico

https://redglobalmx.uk/
https://diasporafordevelopment.eu/library/mexico/
https://diasporafordevelopment.eu/library/cdl-info-sheet-rgmx-uk/
https://diasporafordevelopment.eu/wp-content/uploads/2021/01/CF_Mexico-v.2.pdf
https://diasporafordevelopment.eu/cpt_actions/transferring-knowledge-on-climate-change-and-circular-economy-from-the-mexican-diaspora/
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Piloting digital learning on agri-food business and environmental informatics in Ethiopia 

In partnership with Wollo University

Summary 
Through onsite and virtual assignments, a team of five Ethiopian diaspora professionals supported a local University (Wollo University) in the Amhara 

Region to pilot digital learning solutions in agri-food business and environmental informatics. The project helped to prepare its graduates for the 

job market in key sectors, including agriculture. The global Covid-19 pandemic and warfare have tested the capacities of the university and put many 

initiatives on hold. In the face of this, Wollo University, EUDiF and the team of diaspora professionals remain fully committed to offering post-crisis 

support and tailored to the university’s evolving educational needs.

Strands of work 
1.	 Developing an interdisciplinary digital curriculum in agri-food business and environmental informatics. 

2.	 Piloting and delivering the new curriculum and courses to Wollo University students. 

3.	 Developing a Learning Management System and training academic staff and IT personnel on its use.

Roles played
Curriculum reformers           Page 17
Trainers for educator excellence            Page 19
Knowledge brokers

Read more about
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Facts & figures

Remittances

Remittances as a share of GDP: 0.33%
Remittances inflow (USD million): 539.36 

Political rights

Dual citizenship1

Terminology: Ethiopia refers to its diaspora using the term diyaspora  (Amharic  ዲያስፖራ ), which is 
an adoption of the English term.

Right to vote in national elections 
for citizens residing abroad2

Voting from abroad3

% of emigrants in 
total population

% of which
in the EU

1% 8.2%
1,240,645 01,825

50%

50%

48.8%

51.2%

Diaspora engagement mapping
ETHIOPIA

1 2 3 

1 Ethiopian Nationality Law of 1930. English version available at: https://www.refworld.org/docid/3ae6b52ac.html
2 Alebachew, T. (2020). Extending Voting Rights to the Ethiopian Diaspora: Towards Institutionalising Diaspora Political Participation in 
Ethiopia, Leiden, The Netherlands: Brill.  Even though Ethiopians have the right to vote based on their citizenship, there are no formal 
institutions enabling voting from abroad, and diaspora members must be based in Ethiopia for at least 6 months to register and exercise 
their voting rights. According to Alebachew, “the requirement of residency, thus, automatically excludes Ethiopian citizens abroad from 
participating in elections in Ethiopia.”
3 Ibid.

Emigration

Data disclaimer

As diaspora definitions vary widely, we have chosen 
to use comparable data on emigration as a proxy. 
This does not include all who consider themselves 
diaspora and is not necessarily aligned with 
national definitions of diaspora. Emigration data 
comes from UNDESA (2024) and remittances from 
the World Bank (2023).

Top countries of destination 

United States 
Saudi Arabia  
Sudan 
South Africa  
Israel

363,811 
180,746 
121,969 
104,402 
101,417 

Piloting digital learning on agri-food business 
and environmental informatics in Ethiopia

is a federal university founded in 2005 to extend access to quality
higher education in Ethiopia. Through regular, extension, distance and continuing
education, they train students to become competent professionals who can contribute to
the socio-economic development of Ethiopia.

A total of five diaspora professionals will be recruited to support this action:

• Dr. Ayalew Kassahun is an assistant professor at the IT Group of Wageningen University and specialises
in supply chain management systems and integration.

• Dr. Beshir Ali is a post-doctoral researcher at the Business Economics Group of Wageningen University,
where he also holds a Ph.D. in Applied Economics and a Master in Organic Agriculture.

• Dr. Seleshi Getahun Yalew is a post-doctoral researcher at the Delft University of Technology in the
Netherlands, where he also holds a Ph.D. in Integrated Assessment of Land and Water Resources.

• Dr. Seid Muhie Yinam is a post-doctoral researcher at the LT Group in Universität Hamburg, Germany.
He holds a Ph.D. in Computer Science with his thesis in Adaptive Approaches to Natural Language
Processing in Annotation and Application an active research sub-topic of Artificial Intelligence (AI).

• Dr. Yonas Seifu Muanenda is an assistant professor in Emerging Digital Technologies at the Suoula
Superiore Sant’Anna in Pisa, Italy.

12 months

Ethiopia is highly dependent on agriculture for its economy, as well as for the day-to-day subsistence of its
citizens. The agricultural sector alone accounts for a third of the country’s GDP and a great majority of its
total export revenues. However, despite exponential economic growth over the past decade, high levels of
poverty, unemployment and underemployment remain. Vulnerable groups such as women and migrants
are disproportionately impacted, including the youth, who struggle to find jobs after graduation.

To help mitigate these challenges, WU has focused its efforts on implementing projects to better prepare
graduates for the job market in key economic sectors such as agriculture. They requested support from
diaspora professionals working in various agricultural and business areas in Europe to transfer their
thematic knowledge and create an interdisciplinary curriculum in agri-food business and environmental
informatics for WU graduates. Additionally, to increase reach and sustainability, they requested support to
develop a new Learning Management System (LMS) platform to mainstream e-learning into their regular
operations.

The action aims to mobilise diaspora expertise to develop the first e-curriculum on agri-food business and
innovation technology at WU.

• Develop an interdisciplinary e-curriculum in agri-food business and environmental informatics.
• Pilot the curriculum’s courses by delivering them to and evaluating them with WU students.
• Create a customised LMS and train WU IT personnel and academic staff to use it.

Diaspora Professionals 4 Development

The projectEthiopia

https://wu.edu.et/
https://diasporafordevelopment.eu/wp-content/uploads/2020/07/CF_Ethiopia-v.2.pdf
https://diasporafordevelopment.eu/cpt_actions/transferring-knowledge-on-climate-change-and-circular-economy-from-the-mexican-diaspora/
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What comes next?
Guatemala 

The research-based policy brief consolidates evidence-driven recommendations, ensuring they inform both national policy and international discourse. 

Co-authored with diaspora experts and slated for peer-reviewed publication in 2026, the brief proposes a model of engagement that can be expanded 

and adapted to other regions or sectors, supporting scalable diaspora engagement strategies.

Moldova
The diaspora co-working hub model can be adapted for other development sectors, and the Bureau for Diaspora and the Ministry of Education have 

the tools and roadmap to further mobilize diaspora expertise. Building on this experience, diaspora professionals continue their collaboration with the 

Bureau, launching new initiatives such as the first education hackathon in the higher education landscape in 2025.

Philippines 
The Education for Sustainable Development curriculum will be integrated further in educational institutions in Palawan, with ambition for replication 

in other provincial universities in the Philippines such as in Albay Biosphere Reserve and Puerto Galera Biosphere Reserve. The Diaspora professionals 

have stayed in touch to offer support and guidance and help staring new partnerships with international partners such as initiate a new project 

between the Palawan State University and Mongolia on wildlife consumption and trading.

Mexico 
At the conclusion of the project in 2023, RGMX-UK in Mexico identified continued collaboration with local civil society as a key avenue to explore 

opportunities for the broader use of the toolkit. Discussions with RGMX partners at the time also considered the potential integration of the toolkit into 

school business curricula. In addition, efforts were envisaged to seek sponsorship and funding to sustain and expand the circular economy initiatives 

that formed the foundation for the toolkit’s development.

Ethiopia
The curriculum piloted at Wollo University is set to be scaled-up nationally following the project in 2022. The diaspora is supporting its replication further 

to other African universities. Wollo university has leveraged the expertise of the diaspora team to secure additional research funding and establish 

partnerships with the Wageningen University in Netherlands for future collaboration. The top-performing Ethiopian student teams, part of the curriculum 

pilot, received additional funding and were nominated to participate in the World Youth Innovation Lab 2026, enhancing their global competitiveness.

https://youth.world-food-forum.org/innovation-lab/youth-food-lab/en
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Diaspora as knowledge brokers
With their transnational perspective, members of the scientific and professional diaspora facilitate the exchange and application of knowledge and 

ideas among universities, research institutions, governments, and international scientific networks. Positioned across two knowledge systems they 

hold a unique position that enables them to promote partnerships, collaborative research, academic mobility, and training. 

Beyond making individual collaborations, diaspora professionals help establish structured engagement mechanisms, such as specialised networks or 

institutional partnerships, and support local institutions in accessing international funding, research infrastructures, and global initiatives.

Creating platforms that formally empower diaspora contributions is essential to build sustainable, workable frameworks that maximize their work.

---

EUDiF projects in Guatemala, Mexico and Moldova demonstrate how diaspora brokering can be translated into practical collaboration initiatives. In all 

three cases, diaspora actors also incentivised and piloted structured schemes for knowledge transfer with the scientific diaspora:

In Guatemala, diaspora experts facilitated consultation with the wider community of 

diaspora scientists and peer learning with other Latin American countries, demonstrating 

their ability to broker knowledge and force connections transnationally, at community 

and institutional level. The collaboration with national institutions strengthened the 

country’s science and innovation ecosystem, with results documented in a policy brief 

intended to inform national policymaking as well as broader international discussions on 

diaspora engagement, mobility, and scientific collaboration.

Kleinsy Bonilla (Guatemala lead diaspora professional) 
facilitates consultation with GSPD in Europe 
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Dissemination event in Mexico – Launch of the toolkit on 
circular economy

Diaspora experts on a fact-finding mission to Moldova

In Mexico, Red Global Mexico UK translated scientific knowledge on circular economy 

and climate change into educational resources for local communities. In collaboration 

with civil society organisations, the network co-created a Toolkit: List of Personal Actions 

for the Circular Economy, presenting 30 personal actions to encourage sustainable 

habits. Through workshops and toolkit development, diaspora members helped shape 

educational materials, promote sustainable development, and raise awareness of 

pressing environmental challenges.

When designing the roadmap for a structured engagement scheme and profiling the 

highly skilled diaspora, our survey found that 86% of Moldovan diaspora professionals 

are willing to engage, but stress the need for institutional mechanisms to support 

mentorship and knowledge transfer. With EUDiF support, a diaspora co-working hub 

for higher education was created, bringing together over 40 experts and facilitating 

partnerships and assignments, including one between ‘I. Creangă’ State Pedagogical 

University and a university in Bavaria on research collaboration.

Through this EUDiF project, we have identified that collective efforts are more effective. Until 
now, many collaborations and participations have occurred episodically, in isolation or without 
the systematisation and scale required to generate deeper impact in our country of origin. This 
project is making it possible for more voices from the diaspora to join.

- Dr Kleinsy Bonilla
Co-lead diaspora expert from Guatemala, based in Norway

https://diasporafordevelopment.eu/library/toolkit-list-of-personal-actions-for-the-circular-economy/
https://diasporafordevelopment.eu/library/toolkit-list-of-personal-actions-for-the-circular-economy/
https://dev.brd.gov.md/sites/default/files/document/attachments/eudif_lessons_learnt_fiche_en.pdf
https://dev.brd.gov.md/sites/default/files/document/attachments/eudif_lessons_learnt_fiche_en.pdf
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Diaspora as curriculum reformers
Drawing on varied international experience, diaspora professionals often bring ideas for designing and upgrading educational programs in their 

countries of origin, making learning more qualitative, engaging and inclusive. They often do so through:

	� Introducing interdisciplinary content, practical skills, and innovative approaches, helping education institutions modernize curricula and equip 

students with competencies that enhance employability. 

	� Incorporating new digital learning tools, including those that facilitate remote education, addressing barriers such as geographic isolation and 

resource scarcity. 

	� Promoting inclusive education programs, aimed at increasing participation of women or underrepresented groups.

When new programs and curricula are developed and launched, diaspora experts often continue their work and play a key role in training teachers 

to implement them. Their dual roles as curriculum reformers and trainers for teaching excellence (see next section) are complementary, helping to 

shape both what is taught and how. This was demonstrated in the EUDiF projects in Ethiopia and the Philippines, where diaspora experts helped 

design curricula in agri-food business, climate change, and environmental sustainability for local universities. In doing so, they advanced academic 

modernization while supporting broader sustainable development goals.

In Ethiopia, the diaspora team developed the country’s first digital curriculum in agri-

food business at Wollo University in Dessie. In doing so, they introduced the Capstone 

approach, whereby students apply their knowledge to real-world projects. As a result, 

during the curriculum pilot multidisciplinary student teams worked directly on local agri-

initiatives. The pilot involved 85 students completing a daily writing bootcamp focused 

on sector-relevant skills in agri-food business and environmental informatics. 

The diaspora team also supported the testing of the curriculum through the 

university’s newly installed learning management system – Moodle – and organised 

feedback sessions with students and teachers. Beyond curriculum design, the diaspora 

professionals helped fundraise and equip the university with laptops and internet 

access, ensuring broader adoption.

Feedback sessions on curriculum pilot with the first cohort of 
students
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The project continued to yield results following the intervention. With the curriculum 

expansion to other universities and top student teams participating in youth competitions 

in Europe and receiving additional funding for participation in world youth competitions. 

Moreover, building on the pilot and needs assessment, diaspora experts noted the 

underrepresentation of female participants. To address this gender gap in technical 

education, one of the diaspora professionals secured an EU-funded follow-up project, 

organizing a Summer School for Women in AI and Data Science. 

In fragile contexts, curriculum innovation becomes even more critical, as education can 

be a key tool for post-crisis recovery. Despite the destruction of Wollo University facilities 

during the warfare in 2022, EUDiF diaspora experts involved in the project remained 

highly engaged, ensuring the continuation of curriculum piloting. They went beyond the 

project roles, engaging as fundraisers, facilitators and knowledge brokers to support the 

university’s recovery.

Participation of Ethiopian trainees in the International Youth 
Food Lab

I managed to get Wollo University to participate in the Global Food Systems Challenge organised by 
the Netherlands Food Partnership and Wageningen University last year and this year. The challenge’s 
purpose is to introduce action-oriented education, where BSc/MSc students are encouraged to form 
multidisciplinary teams and work on a project that is pressing in their locality for six months. Not only 
did Wollo University participate, but one of the two teams from university, led by one of our trainees 
during EUDiF project, ranked in the top five in 2024 and 2025. The fact that Wollo University qualified to 
participate is thanks to the EUDIF project.

- Professor  Ayalew Kassahun
Wageningen University in Netherlands, Ethiopian Diaspora 

This intervention illustrates how small-scale diaspora initiatives can catalyze greater engagement and generate ripple effects, as diaspora 
professionals rarely stop at a single project. Recognizing this sustained contribution and commitment is essential to maximize the potential value 
of diaspora initiatives.

https://www.linkedin.com/feed/update/urn:li:activity:7198349451193675778/
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Diaspora as trainers for educator excellence
Diaspora can provide professional development to enhance the skills of teachers, educators, and local staff. They can train educators on instructional 

quality, introduce digital teaching methods, provide mentoring, and invest in educational infrastructure and resources. By strengthening teaching 

practices and empowering educators, they help create more engaging, inclusive, and effective learning environments helping education sectors align 

with global best practices and build long-term institutional capacity.

Training of teachers on ESD in Puerto Princesa, the Philippines

In the Philippines, the diaspora team delivered in-person training to local universities 

and the Palawan Council, focusing on Education for Sustainable Development (ESD) and 

employing modern pedagogical approaches. 

The leadership of a Filipino diasporan served as a strong incentive for teachers and 

practitioners, reflected in the high participation: over 800 teachers and students 

responded to a learning needs survey. Moreover, 20 teachers joined the training in Puerto 

Princesa to learn how to deliver the updated ESD curriculum. 

To further strengthen capacities, EUDiF and the diaspora team organized project 

cycle management and financial sustainability trainings for local governments units. 

The project also fostered institutional collaboration, with diaspora taking the role of 

knowledge broker and facilitator. 

One diaspora professional initiated a partnership between Palawan State University 

(PSU) and their German university, involving PSU teachers in a project mapping wildlife 

consumption and trade in Mongolia and the Philippines, focusing on the conservation of 

the Philippine pangolin. Another diaspora expert connected PCSDS with donors, inviting 

them to participate in training sessions.
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There were real challenges for the people directly depending on Palawan’s natural resources 
(which suffered degradation over the years) and this is what motivated and still motivates me 
to be part of this action: there is a lot of work to be done in Palawan and one effective way to 
reach a lot of people is through education.

- Professor Denise Matias
Filipina diaspora at Eberswalde University for Sustainable Development, Germany

Empowering diaspora professionals as visible leaders in education initiatives builds trust, strengthens access to networks, and boosts uptake. 
Sustained support from national institutions and local authorities can enhance outreach and increase the effectiveness of capacity-building programs, 
thus reducing local scepticism that diaspora are disconnected from on-the-ground realities.
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Diaspora as agents for peace-oriented education
Fragile and conflict contexts are often characterised by the destruction of educational facilities, displacement and loss of students and teachers, weak 

public infrastructure, and fragile governance systems. These conditions limit access to quality education and deepen existing inequalities. In such 

crises, there is a growing need for creative responses, particularly where institutions have collapsed or lack the capacity to provide accessible education. 

As conflict, authoritarianism, displacement, and climate-related disruptions increasingly destabilize education systems worldwide, transnational 

and informal learning models are likely to become more widespread.  At the same time, education remains a critical tool for conflict resolution and 

sustainable peace, often proving more effective in the long term than financial assistance alone. 

In conflict-affected settings, diaspora communities frequently mobilize to respond to educational crises, often acting more swiftly and flexibly than 

international actors or donors. Moreover, diaspora often go beyond conventional roles. Effective contributions combine adaptive fundraising, advocacy, 

expertise, and training with a peace-oriented, conflict-sensitive approach. Operating in environments with heightened political and security risks 

requires flexibility, courage, and careful management. 

The diaspora sense of responsibility often extends to both local and distant communities with the aim of fostering long-term social and 
political change. By translating global discourses—such as human rights, decolonial theory, and critical pedagogy—into local education, diaspora 
professionals can foster transformative, resilient learning, often challenging state narratives and mediating between international donors and 
local communities.
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A few specific forms of engagement, going beyond the roles described in previous sections, are outlined below, with examples from Ukraine, 
Afghanistan, and Syria. 

Rapid, flexible, and 
transnational learning

Diaspora groups often mobilise funding for school materials, support the rebuilding of schools, and invest in educational 
infrastructure, viewing schooling as a key mechanism to disrupt conflict reproduction. 

In contexts where education systems have failed, they may also step in as teachers, trainers, or mentors proposing 
transnational and inclusive formats of learning.

In practice
Afghan diaspora educators launched initiatives such as the Transnational Classroom for Women, mobilising international 
teachers and online platforms to continue providing higher education opportunities for Afghan women after universities 
were closed to them.

Diaspora women educators are often at the forefront of such initiatives. In Afghanistan, women both inside the country 
and across the diaspora have become key architects of a deterritorialized educational ecosystem1, serving as brokers who 
connect knowledge and learning across borders.

One diaspora member started a school in Helmand Province that provided free education and followed the national 
curriculum for over 1,200 students.

Specialised 
reconstruction expertise

Diaspora professionals provide specialised knowledge on reconstruction strategies and educational practices, drawing on 
comparative experiences and lessons from other countries. 

This can be through guidance and policy advice on building resilient education systems and facilitating mobility programs 
for those affected by crises. 

In practice
In Ukraine, the diaspora helped create temporary academic placements, scholarships, and visiting researcher opportunities 
for students and scholars affected by the war starting with 2022. Also, Ukrainian diaspora academics support universities 
and education authorities by sharing expertise on digital learning, curriculum adaptation, and post-conflict education 
reform based on experiences from European institutions and countries.

The GIZ snapshot collection on Scientific Ukrainian Diaspora highlights 34 stories success stories for collaboration and 
interventions of this nature and the importance of giving visibility and recognition.

The EU also encourages greater involvement of diaspora researchers and science attaches to strengthen the role of 
science diplomacy in foreign policy and reconstruction especially in context of the wars and conflicts. Initiatives such 
as MSCA4Ukraine support displaced scientists, enabling them to continue research, drive innovation, and contribute to 
rebuilding education and research systems.

1	  “What I Believe Can Rescue That Nation”: Diaspora Working to Transform Education in Fragility and Conflict

https://zantimes.com/2026/02/10/education-without-borders-how-afghan-women-are-rebuilding-knowledge-outside-institutions/
https://diaspora2030.de/fileadmin/4_News/13_Promo_Book_Ukraine/Info_Sapiens_Book.pdf
https://sciencebusiness.net/news/eu-needs-diaspora-researchers-and-science-attaches-involved-diplomacy
https://dash.harvard.edu/entities/publication/034d4c98-bce1-45ed-b726-bd2ac9a1cede
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Shaping conflict 
transformation 
narratives Education 
for structural 
transformation

Exposure to host countries often reinforces diaspora belief that education can address the root causes of conflict. They 
promote curricula and initiatives that integrate peace education, foster critical thinking, tolerance, and social cohesion. In 
this way they treat education as a site of structural transformation, not neutral service provision. 

In addition, they can build and advocate for coalitions for reform and ensure the reforms resonate locally.

In practice
Syrian diaspora educators and doctors have initiated International Humanitarian Relief platform since the war started, 
with education as one of their four priorities. This contributes to developing peace-education programs for refugee children 
in Turkey, Lebanon and neighbouring countries. They design curricula and activities that promote dialogue, empathy, 
conflict resolution supporting children affected by war in moving from trauma toward constructive engagement. Activities 
encourage self-expression, acceptance of differences, and cooperation, using creative exercises and group discussions as 
learning tools.

https://ihrelief.org/en/about/


Social Inclusion 
and Identity

Learning 
by doing 24

Learn more
Learning by doing: Climate action & environmental sustainability
This publication shares more on the role of diaspora in teaching excellence, curriculum development, and knowledge transfer in the fields of climate 

change and environmental sustainability based on EUDiF (phase I) projects in Mexico, the Philippines, and Ethiopia.

Learning by doing: Peacebuilding and post-crisis recovery
The roles of diasporas in peacebuilding and post-crisis recovery are explored based on responses during our collaborations with the Armenian General 

Benevolent Union Europe (AGBU Europe) in Armenia and Wollo University in Ethiopia. It also includes an examination of the Ukrainian diaspora to 

deepen our understanding of diaspora engagement in times of crisis.

Diaspora engagement in times of crisis
The 2021 case study provides analysis produced with Shabaka presents examples diaspora roles in crisis and conflict settings, based on research from 

Nepal, Nicaragua, Lebanon, Sudan, Ukraine and Zambia.  

Lessons learnt from scoping a human capital transfer scheme in higher education for Moldova
This document shares insights from the EUDiF support to the Bureau for Relations with Diaspora to develop a framework of engagement and pilot 

mobilisation mechanisms for highly skilled Moldovan diaspora active in the higher education.  

Practice collection: Reconstruction and recovery
Following the mapping of 123 countries to explore policies, practices and trends in diaspora engagement around the world, EUDiF developed a database 

of practices in the different sectors of engagement. This collection is a compilation of initiatives related to reconstruction and recovery as gathered 

through the annual mapping exercise and additional desk research.

Practice collection: Education
Following the mapping of 123 countries to explore policies, practices and trends in diaspora engagement around the world, EUDiF developed a database 

of practices in the different sectors of engagement. This collection is a compilation of initiatives related to education as gathered through the annual 

mapping exercise.

https://diasporafordevelopment.eu/library/learning-by-doing-climate-action-and-environmental-sustainability/
https://diasporafordevelopment.eu/library/diaspora-engagement-in-peacebuilding-and-post-crisis-recovery/
https://diasporafordevelopment.eu/cpt_actions/harnessing-diaspora-expertise-for-women-entrepreneurship-in-armenia/
https://diasporafordevelopment.eu/cpt_actions/harnessing-diaspora-expertise-for-women-entrepreneurship-in-armenia/
https://diasporafordevelopment.eu/cpt_actions/piloting-digital-learning-on-agri-food-business-and-environmental-informatics-in-ethiopia/
https://diasporafordevelopment.eu/library/report-diaspora-engagement-in-times-of-crisis/
https://diasporafordevelopment.eu/library/lessons-learnt-from-scoping-a-human-capital-transfer-scheme-in-higher-education-for-moldova/
https://diasporafordevelopment.eu/library/collection-reconstruction-and-recovery/
https://diasporafordevelopment.eu/library/collection-education-and-vocational-training/
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7 Steps to Establishing a Sustainable Scientific Diaspora Network 
The document outlines a practical, step-by-step framework for creating and sustaining scientific diaspora networks, highlighting how researchers 

abroad can collaborate, organize, and stay connected with their home countries. EURAXESS is a European Commission initiative that helps researchers 

with funding, careers, and international mobility.

EU needs diaspora researchers and science attachés involved in diplomacy
The paper highlights the role diaspora researchers and science attachés can play in EU science diplomacy and calls for stronger coordination and support 

to better leverage their expertise and international networks. 

Frontiers | Editorial: Engaging scientific diasporas for development: Policy and practices
This article addresses the challenges faced by countries of origin to recognize, identify and map their scientific diaspora as a critical first step to later 

engage with for the development of their territories. Two of the co-authors, Kleinsy Bonilla and Luisa F. Echeverria-King, acted as experts on the EUDiF 

project in Guatemala.

“What I Believe Can Rescue That Nation”: Diaspora Working to Transform Education in Fragility and Conflict
The paper explores how diaspora researchers contribute to scientific development and education, particularly in conflict-affected settings, and highlights 

their motivations for engagement. It emphasizes their role in linking research systems across countries, drawing on examples from Afghanistan, Haiti, 

South Sudan, and Zimbabwe.Citation: Dryden-Peterson, Sarah and Celia Reddick (2019). “What I Believe Can Rescue That Nation”: Diaspora Working 

to Transform Education in Fragility and Conflict. Comparative Education Review 63, no. 2: 213-235.

https://euraxess.ec.europa.eu/worldwide/north-america/7-steps-establishing-sustainable-scientific-diaspora-network
https://sciencebusiness.net/news/eu-needs-diaspora-researchers-and-science-attaches-involved-diplomacy
https://www.frontiersin.org/journals/research-metrics-and-analytics/articles/10.3389/frma.2022.1102805/full
https://dash.harvard.edu/entities/publication/034d4c98-bce1-45ed-b726-bd2ac9a1cede


© – 2026 – ICMPD. All rights reserved. Licensed to the European Union under conditions. This publication 
was funded by the European Union. Its contents are the sole responsibility of EUDiF and does not 
necessarily reflect the views of ICMPD nor the European Union. 

Hincu D., (2026) Diaspora engagement: education and vocational training. EUDiF Learning by doing 
publication, Brussels: ICMPD

European Union Global Diaspora Facility
ICMPD
2 Place du Champ de Mars
1050 Brussels
Belgium

www.diasporafordevelopment.eu

EU-diaspora@icmpd.org

@diaspora4devEU


